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Level 7 Module Specifications

Module Descriptor: Fundamentals of the Physical Body &
Healthy Movement Practice

Module details

Module title Fundamentals of the Physical Body & Healthy Movement
Practice

Module code ICW751

Level 7

Credits 30

ECTS (European Credit 15

Transfer and
Accumulation System):
Framework for
Qualifications of the
European Higher Education
Area recommend that two
UK credits are equivalent to
one ECTS credit)

Programme

MA/MFA Teaching & Coaching: Physical Performance

Mandatory or optional

Mandatory

Staff teaching the module

Chris Sivertsen

Module hours

Hours Type

126 Practical Classes or Workshops

174 Self-directed study

300 Total (i.e. 200 for a 20-credit module)

Module aims and curriculum

The module aims to:

facilitate understanding of the anatomy and physiology of the body.

develop the ability to use this information practically and effectively during teaching.
practice teaching movement exercises developed by established practitioners.
through observation, research, and practice, learn how to develop students'

awareness of neutrality.

physical neutrality.

develop the ability to identify and address habitual patterns.

develop the ability to reimagine and create movement exercises.

develop the capacity to identify and solve barriers to learning.

develop the ability to identify alignment imbalances that can negatively impact

o develop the ability to differentiate between abstract and pedestrian modes of

movement.

o develop the ability to clearly apply intention when moving.
o develop the ability to create clear and appropriately cited resources to support

teaching.

Students will explore movement development through participation in movement classes on
CertHE and Acting degrees and through observation of acting students in movement
classes. Taught classes will include but not be limited to the practical application of




anatomical and physiological knowledge, how to be effective and accessible as a physical
performance teacher and coach, development of their own physical performance practice,
how to create a learning progression and prepare learning resources to support teaching.
The student will acquire a comprehensive and precise understanding of the body’s anatomy
and physiology, from the skeletal to muscular structures, along with the principles of healthy
and safe movement practice.

Learning, Teaching and Assessment Strategy

This module will provide students with the opportunity to:

research the anatomy and physiology of the body.

gain a practical understanding of the neutral body.

understand effort and release as opposed to tension.

understand habitual patterns and how to address them.

understand the barriers to a neutral body.

explore exercises that release physical tension

explore impulses in abstract and specific improvisation.

observe how alignment affects neutrality.

steer students to connect breath with the body.

observe student learning trajectories on the Cert HE, BA Acting, BA Acting (Musical

Theatre) and Musical Theatre Courses.

learn how to compile learning resources that support teaching.

e explore different avenues to increase the range of movement.

¢ understand the work of established movement practitioners including but not limited
to Laban and Lecoq and others from a teaching perspective.

e observe, research, reflect and evaluate how to enable acting students to transfer
physical performance work into rehearsal and performance.

Intended Learning Outcomes
By the end of the module, students will be able to:

1 Critically evaluate and integrate a range of practical physical performance
exercises from established practitioners such as Laban, Lecoq, and others,
demonstrating a deep understanding of their application in contemporary
performance contexts.

2 Analyse and apply advanced knowledge of anatomy and physiology to the
movement, demonstrating how these principles influence actor training and
performance.

3 Conduct reflective practice to synthesise observations and research, thereby

forming advanced strategies for facilitating acting student in learning to
acquire and develop movement technique.

4 Develop and critically assess original physical performance ideas, applying
theoretical and practical insights, and clearly communicate these concepts
in varied teaching settings.

5 Design and deliver physical performance exercises with an emphasis on
accessibility, efficacy, and safety, demonstrating innovative pedagogical
approaches suitable for a range of learning environments.

6 Research, adapt, develop and teach movement exercises from established
practitioners.

7 Compile learning resources that are appropriately referenced to support
teaching

8 Demonstrate effective communication with your peers and with students.

Cognitive, Practical, Transferable Skills and Professional Competencies

Cognitive Skills, Practical, Transferable Skills, and Professional Competencies are
encompassed in the learning outcomes for this module.
Cognitive: 3, 4.




Practical: 5, 6, 7.
Transferable skills & professional competences: 8.

Assessment Scheme

Type Method Description Percentage weighting
Formative Students will have multiple 0%
opportunities to complete
formative assessment of
learning including verbal
feedback in classes and
tutorials, in-class exercises,
presentations, and mock
teaching.
Summative Component | Equivalentto | 25%
1: Resource | 2500 words. | (LO:1,2,3,4,6,7).
Portfolio.
Summative Component | Cumulative. | 50%
2: Teaching (LO: 4, 5,6, 8)
Practice
Summative Component | 20-minute 25%
3: presentation. | (LO: 2, 4, 8)
Fundamental
physical
anatomy and
practice
presentation.

Assessment Criteria

There may be variations to the above classes and briefs.

Component 1: Resource Portfolio
The student will demonstrate the ability to:

select and justify exercises targeting safe practice, habitual pattern correction,
alignment, release, physical coordination, and intention, underpinned by
advanced anatomical and physiological knowledge.

deconstruct exercises into teachable segments, illustrating pedagogical clarity
and progression.

articulate the learning barriers inherent in each exercise and strategize effective
solutions, considering diverse learner needs.

synthesise exercises into a coherent teaching trajectory, reflecting an
understanding of different training stages.

produce clear, accessible, and academically rigorous student resources,
demonstrating meticulous citation and pedagogical relevance.

Component 2: Teaching Practice (Cumulative)
The student will demonstrate the ability to:
o effectively identify and communicate the objectives of movement exercises.
e structure sessions with clear progression, balancing varied activities to meet learning
outcomes.
e adapt pacing and content responsively to student progress and comprehension
levels.




o provide insightful, constructive feedback, enhancing student learning and
performance.

e model exercises with precision, facilitating comprehensive student understanding.

e Integrate teaching with practical performance applications, fostering transferable
skills.

o employ diverse teaching methodologies, addressing individual learning preferences.

o appropriately tailor sessions for first-year BA Acting students, ensuring relevancy and
engagement.

o utilise supportive materials effectively, aligning with session objectives.

o foster an inclusive, motivating learning environment, concluding sessions timely and
effectively.

e begin and end session within allotted time periods, progressing through at an
appropriate pace.

Component 3: Fundamental Physical Anatomy and Practice Presentation
Prepare and present a 20-minute presentation on an area of fundamental physical anatomy
and practice of your choice, relating it to an area or aspect of physical performance for actors.

The student will demonstrate the ability to:

o present detailed, accurate anatomical and physiological concepts, relevant to
movement teaching.

o translate anatomical knowledge into practical teaching applications.

e communicate concepts engagingly, using personal insights and varied
presentation methods.

o demonstrate concepts where appropriate, ensuring clarity and relevance.
make informed physical demonstrations, reflecting deep understanding of
movement principles.

e accurately reference academic sources, integrating them seamlessly into the
presentation.

¢ respond confidently and knowledgeably to peer and examiner inquiries,
demonstrating thorough subject understanding.

Please note that these assessment criteria align with the learning outcomes and the
assessment tasks as provided.

Re-assessment Scheme Weighting %

Cumulative Practice: ongoing As per original assessment, capped at 40%
assessment of technical skill
development, process and teaching
ability must be completed through the
first attempt and there is no suitable
reassessment opportunity to
compensate for the ongoing skill
acquisition monitored through
cumulative practice.
Presentation/Portfolio: where suitable,
a reassessment teaching/presentation
brief would be designed by the module
leader based on the original
assessment brief and the
skills/practice-based competencies
covered in the initial assessment to
meet the learning outcomes.

Resource lists now available on TALIS within Moodle




Reading will first and foremost be dictated by the research topic and the proposal.

Core (for whole module)

The books detailed below are reference books that contain practical movement exercises
that cover breath, alignment, connection and support, resonance and articulation. The
student may use and adapt the exercises within the following books for the module
assessments.

Bogart, A. (2014) The Viewpoints Book. London: Nick Hern Books.

Brook, P. (2008) The Empty Space. Harmondsworth: Penguin Classics.

Callery, D. (2001) Through The Body: A Practical Guide to Physical Theatre. London: Nick
Hern Books.

Chekhov, M. (2022) To The Actor on the Technique of Acting. London: Routlege.

Coq, J. L. (2009) The Moving Body (le Corps Poetique). London: Bloomsbury.

Dower, J. (2022) Performing for Motion Capture. Slingsby: Methuen Drama.

Evans, M. (2010) Movement Training for the Modern Actor. London: Routledge.
Gallagher, S. (2006) How the Body Shapes the Mind. Oxford: Oxford University Press.
Grotowski, J. (1968) Towards a Poor Theatre. New York: Routledge.

Hodge, A. (1999) 20th Century Actor Training, 1st edn. London: Routledge.

Lecoq, J. (2020) The Moving Body. London: Methuen Drama.

Newlove, J. (1993) Laban for Actors and Dancers. London: Nick Hern Books.

Recommended
Wangh, Stephen, 2000, An Acrobat of the Heart, Knopf Doubleday Publishing Group.
Evans, Mark, 2010, Movement Training for the Modern Actor, London: Routledge.




Module Descriptor: Mutuality, Ensemble and Intimacy

Coordination

Module details

Module title Mutuality, Ensemble and Intimacy Coordination
Module code ICW752

Level 7

Credits 30

ECTS (European Credit 15

Transfer and
Accumulation System):
Framework for
Quallifications of the
European Higher Education
Area recommend that two
UK credits are equivalent to
one ECTS credit)

Programme

MA/MFA Teaching & Coaching: Physical Performance

Mandatory or optional

Mandatory

Staff teaching the module

Chris Sivertsen

Module hours

Hours Type

126 Practical Classes or Workshops

174 Self-directed study

300 Total (i.e. 200 for a 20-credit module)

Module aims and curriculum

The module aims to support students to:

teach mutuality through physical exercises.

teach ensemble practices and an understanding of embodied tuning.
ensure that alignment and safe practice is implemented.

explore the connection between physical character choices and ensemble

dynamics. through e.g. Laban efforts and Viewpoints.

develop a clear distinction between internal and external impulse.

e develop an understanding of how to guide a student in the use of impulses.

e discover how to guide students to authentic and appropriate research recordings
(i.e. social and culturally specific to either the students' own backgrounds and/or

characters within the given ‘world-of-play'.

e understand how to utilise mutuality, ensemble and intimacy coordination in teaching

and learning.

e learn how to breakdown different mutuality exercises and invent new ones. And

ensure it is integrated into character choices and ensemble dynamics.

e explore through connecting breath to the physical development of a character

e give coaching practice opportunities through leading tutorials with students on other

vocational training courses.

Mutuality is a post Grotowskian physical actor training concept that sits at the centre for
many eastern European theatre practices. Mutuality is a way of perceiving, absorbing and
dialoguing with a partner and by extension, with the environment in which the actor works.
The reading of the partner is not exclusively psychological, but an attempt to absorb the

wholeness of the person — to tune into a partner at any given moment.




This module explores how mutuality sits at the centre of ensemble practise and
development and how, through working with mutuality, while also exploring Intimacy
Coordination and practice, you can make use of other practitioners as a hub or structure for
your professional practice.

You will continue to develop effective and safe movement practice, as well as physical
characterization, e.g. through Laban Efforts and Viewpoints. You will gain the opportunity
to apply your research and integrate critical approaches

You will continue to develop your research, critical reflection, and pedagogic skills
throughout the module. This module provides the opportunity to apply your skills to a
director’s brief, for example through scene study rehearsal.

You will continue to develop your own understanding of the development of movement
through the participation and observation of Physical Performance classes on other
vocational training courses. In particular exploring intention and internal versus external
impulse through movement as part of an ensemble and individually, looking at character
creation. Taught classes will include live online sessions on how to teach and coach
mutuality and alignment in a training and professional setting, and in person teaching on
how to integrate intimacy awareness with opportunities to peer teach and test ideas
throughout the term. Lectures will cover boundaries and consent as well as how to
coordinate safe mutuality and contact improvisation sessions.

Learning, Teaching and Assessment Strategy

This module aims to provide students with the opportunity to:

e Understand the place that mutuality has in physical performance

e Research and evaluate their own understanding and ability to integrate mutuality in
their teaching

¢ Research and evaluate a variety of different ensemble and individual exercises.

e Create a toolbox of exercises that highlights their students' strengths, weaknesses
and needs.

e Understand and evaluate how consent and boundaries impact their teaching
practice.

e Consider the learning barriers to ensemble and mutuality work and explore
approaches to overcome these

e Conduct authentic and appropriate research (i.e., social and culturally specific to
either the students' own backgrounds and/or characters within the given ‘world-of-
play'.

e Develop skills in coaching students to support character development work.

¢ Apply movement work for authentic character development.

e Through the use of breath, alignment, impulses and ensemble connection explore
the process of embodying characters.

There may be variations to the above classes and briefs.

Intended Learning Outcomes
By the end of the module, students will be able to:

1 critically evaluate diverse ensemble and mutuality practices, synthesising
research to innovate teaching strategies.

2 critically evaluate the role of physical practices in building a character and
ensemble.

3 analyse and interpret varied learning styles in mutuality, devising solutions to
address complex challenges encountered.

4 develop exercises that support the student in connecting to their breath,
alignment and impulses.

5 demonstrate advanced pedagogical skills in teaching mutuality and ensemble,
adapting to individual and group dynamics.




6 develop and critically appraise innovative classes and exercises, integrating
cross-disciplinary knowledge and contemporary practices.

7 facilitate students' in developing physical skills and ethical boundary-setting,
applying nuanced understanding of individual needs and professional
standards.

8 communicate effectively and professionally in all contexts.

Cognitive, Practical, Transferable Skills and Professional Competencies

Cognitive Skills, Practical, Transferable Skills, and Professional Competencies are
encompassed in the learning outcomes for this module.

Cognitive: 3, 4.

Practical: 5, 6, 7.

Transferable skills & professional competencies: 7,8

Assessment Scheme

Type Method Description Percentage
weighting
Formative Students will have multiple opportunities to | 0%

complete formative assessment of learning
including verbal feedback in classes and
tutorials, in-class exercises, presentations,
and mock teaching.

Summative Component 1: Equivalent to 1500 | 25%
Mutuality and words (LO:1, 2, 3,4, 5, 6).
Intimacy Portfolio.
Summative Component 2: (3 x 15min tutorial | 50%
Teaching Practice sessions & 1000-| (LO: 1,2, 3,4, 5, 6,
word (equiv.) | 7, 8).
evaluation.
Summative Component 3: Throughout the term | 25%
Teaching Practice the student will peer (LO: 3,4, 5,7,8).
(Cumulative) teach 3x 30-minute
(Physical sessions on the
Performance embodiment of
teaching physical character
assessment — choices)

Assessment Criteria

Component 1: Mutuality and Intimacy Portfolio —

To submit a diverse range of research on mutuality exercises,

a breakdown of step-by-step approach and how this relates to intimacy and ensemble
building.

The student will demonstrate the ability to:

e conduct in-depth research and articulate a comprehensive understanding of
mutuality exercises, consent, and boundaries within individual and ensemble
settings.

e design instructional materials that are clear, accessible, and adaptable to a range of
physical abilities and learning styles.

e integrate theoretical insights with practical applications in the context of intimacy and
ensemble building.

Component 2: Teaching Practice




Demonstration of leading a movement session in building an ensemble through using
mutuality as a vehicle and tutorial assessment and written evaluation of the process and
how to adapt work for other professional settings.
The student will demonstrate the ability to:
e employ effective communication techniques to engage and instruct students in
mutuality practices.
e adapt teaching methods to suit the varying skill levels and learning needs of
students.
o foster a learning environment that prioritises safety, support, and inclusivity.
e provide constructive feedback and corrections to enhance student learning and
development.
e critically evaluate and reflect on the teaching session's effectiveness, including
student responses.
e propose adaptations of mutuality work for diverse professional settings.

Component 3: Teaching Practice
Movement teaching assessment including consent and boundaries practice. To peer teach
15 to 30 minute sessions on the use of internal and external impulses in building a
character), submit a written reflection and evaluation of the development of your teaching
skills.
The student will demonstrate the ability to:
e clearly define and communicate session objectives, aligning them with specific
learning outcomes.
e structure the session effectively to balance various activities and achieve the desired
outcomes.
e implement a range of teaching strategies to accommodate different learning
preferences.
o effectively demonstrate and explain key concepts, ensuring student comprehension.
e evaluate and adjust the pace of the session to maintain student engagement.
e apply insights into how movement and character-building exercises can be
integrated into rehearsal and performance contexts.
o reflect critically on personal teaching style and methods, identifying areas for further
development.

Re-assessment Scheme Weighting %

Cumulative Practice: ongoing assessment of technical skill | As per original
development, process and teaching ability must be completed | assessment, capped
through the first attempt and there is no suitable reassessment at 40%.

opportunity to compensate for the ongoing skill acquisition
monitored through cumulative practice.

Presentation/Portfolio: where suitable, a reassessment
teaching/presentation brief would be designed by the module
leader based on the original assessment brief and the
skills/practice-based competencies covered in the initial
assessment to meet the learning outcomes.

Resource lists now available on TALIS within Moodle

Reading will first and foremost be dictated by the research topic and the proposal.

Core (for whole module)

Atkinson, T., & Claxton, G. (Eds.). (2000). The Intuitive Practitioner. Oxford: Open University
Press.

Barba, E. (2019). The Five Continents of Theatre: Facts and Legends about the Material
Culture of the Actor. Leiden: Birill.




Bogart, A. (2014). The Viewpoints Book: A Practical Guide to Viewpoints and Composition.
London: Nick Hern Books.

Brook, P. (2008). The Empty Space. London: Penguin Classics.

Chekhov, M. (2022). To The Actor on the Technique of Acting. London: Routledge.
Dower, J. (2022). Performing for Motion Capture. London: Methuen Drama.

Evans, M. (2010). Movement Training for the Modern Actor. London: Routledge.
Grotowski, J. (1968). Towards a Poor Theatre. New York: Routledge.

Hodge, A. (1999). 20th Century Actor Training, 1st edn. London: Routledge.

Hodge, A. (2010). Actor Training, 2nd edn. London: Routledge.

lacoboni, M. (2009). Mirroring People: The Science of Empathy and How We Connect with
Others. New York: Picador.

Lecoq, J. (2020). The Moving Body. London: Methuen Drama.

Newlove, J. (1993). Laban for Actors and Dancers. London: Nick Hern Books.

Chekhov, L. (2009). The Michael Chekhov Handbook, 1st edn. London: Routledge.
Sagovsky, V. (2018). Laban's Efforts in Action: A Movement Handbook for Actors with
Online Video Resources. London: Bloomsbury Publishing.

Wangh, S. (2000). An Acrobat of the Heart. New York: Knopf Doubleday Publishing Group.




Module Descriptor: Physical Performance & Text

Module details

Module title Physical Performance & Text
Module code ICW753

Level 7

Credits 30

ECTS (European Credit 15
Transfer and
Accumulation System):
Framework for
Qualifications of the
European Higher Education
Area recommend that two
UK credits are equivalent to
one ECTS credit)

Programme MA/MFA Teaching & Coaching: Physical Performance

Mandatory or optional Mandatory

Staff teaching the module | Chris Sivertsen

Module hours

Hours Type

126 Practical Classes or Workshops

174 Self-directed study

300 Total (i.e. 200 for a 20-credit module)

Module aims and curriculum

The module aims to:

e explore approaches to text so that the actor can unlock the actor tools contained

within it.

explore how breath and release is connected to thoughts and intensions.
explore how physical impulses can shape the meaning of the words.
practically explore physical demands in both classical and modern text.

modern text.

practically explore tempo and levels of tension and intensity in both classical and

e practically explore leading an active imagination session based on text and the

demands of the text.

e explore and highlight paths for the actors to reach emotional truth of the text through

movement.

e explore how an actor embodies using all of the above for character creation and

character objective.

e explore different acting methodologies (including but not limited to Uta Hagen and

Meisner) and their approaches to text.

e understand the physical performance teacher's role within these different

methodologies.
e explore the unique requirements of specific periods and how to embody them.
e widen text repertoire.
e explore the implications of text choices within physical performance

classes.

Summary of module for applicants:

Students will explore the connection and embodiment of text and ownership of text through
the articulate use of the body from a teaching perspective. Students will continue to further




their physical performance development through participation in and observation of text
classes on other vocational performing arts courses. Taught classes may cover differing
approaches to text, working with acting methodologies' approaches to text, how to integrate
text work into rehearsal, what is the role of the physical performance teacher in taught
classes and the role of the physical performance coach delivering show support. Classes
may also explore the implications of text choices, widening physical repertoire, the use of
abstract versus pedestrian movement, and understanding the physical demands of classical
and contemporary plays.

There will be opportunities within taught classes to lead different sections of a class.
Lectures may cover the use of active imagination, stages of tempo, tension and intensity
that comes from the text, and the use of impulses and sequences to explore embodied
character choices in relation to text.

Learning, Teaching and Assessment Strategy

This module will provide students with the opportunity to:
e research and work with a variety of different texts and genres.
research different acting methodologies.
research physical performance approaches to text.
explore the different physical and dynamic requirements of contemporary and
classical text.
understand how an actor uses movement practices for character development.
understand the common pitfalls for actors when working with movement and text.
explore ways to help actors connect with text.
explore ways to understand and differentiate between physical presence in
contemporary and classical text.
e observe Directors way of working with actors in rehearsal and evaluate how this is
relevant to the movement teacher.
e widen text repertoire.

There may be variations to the above classes and briefs.

Intended Learning Outcomes
By the end of the module, students will be able to:

1 critically evaluate the relationship between text genres and their corresponding
physical demands, demonstrating an advanced understanding of this
interplay.

critically evaluate the different physical demands for different genres of text.

wW|N

critically evaluate the methods different acting pedagogies use for text
interpretation, demonstrating an understanding of their unique approaches
and effects.

4 analyse and interpret complex meanings and nuance within diverse texts,
demonstrating advanced critical thinking and understanding of textual
nuances in various performance contexts.

5 strategically design and implement ‘active imagination’ sessions,
demonstrating innovation and advanced understanding of actor engagement.
6 devise comprehensive and adaptive lesson plans, integrating innovative

movement exercises and critical analysis of texts, tailored to meet diverse
learning objectives and student needs at an advanced level.

7 adapt teaching strategies to diverse student needs, showcasing adaptability
and advanced pedagogical skills in a variety of learning contexts.

8 adapt knowledge to work within different acting pedagogies and styles of
direction.

9 demonstrate effective communication skills, both with peers and students,

demonstrating advanced interpersonal and pedagogical expertise.




Cognitive, Practical, Transferable Skills and Professional Competencies

Cognitive Skills, Practical, Transferable Skills, and Professional Competencies are
encompassed in the learning outcomes for this module.

Cognitive: 4, 5.

Practical: 6, 7, 8.

Transferable skills & professional competencies: 9.

Assessment Scheme

Type Method Description Percentage
weighting
Formative Students will have multiple opportunities to 0%
complete formative assessment of learning
including verbal feedback in classes and
tutorials, in-class exercises, presentations,
and mock teaching.
Summative Component 1 — Equivalent to 2500 40%
Unpacking Text words. (LO:1,2,3,5,9)
Portfolio.
Summative Component 2 — 30-minute session & | 30%
Teaching Practice 1. | 500-word (LO:1, 2, 3,4, 5,6,
(equivalent) 7,8,9).
evaluation.
Summative Component 3 — 30-minute session & | 30%
Teaching Practice 2. | 500-word (LO: 1,2, 3,4, 5,6,
(equivalent) 7,8,9).
evaluation.

Assessment Criteria

Component 1: Physical Performance and Text Portfolio:

This may contain but not be limited to working with scene study extracts of contemporary
and classical texts. It should include exercises and approaches that aid the actors in
exploring character connection, connection to scene partners and choreographed blocking
and dynamics of the scenes, with key learning objectives for each exercise and how these
exercises might relate to different acting pedagogies. It may also contain an evaluation of
your teaching practice assessment for this module. It may also include a portfolio of text
choices and student handouts/digital links to aid with teaching aspects of text work.

The student will demonstrate the ability to:

o critically evaluate the relationship between text genres and their corresponding
physical demands, demonstrating an advanced understanding of this interplay.

e critically evaluate the different physical demands for different genres of text.

e critically evaluate the methods different acting pedagogies use for text
interpretation, demonstrating an understanding of their unique approaches and
effects.

e assimilate research, demonstrate knowledge of rhetorical tools referring to both of
classical and contemporary texts used in the teaching assessment.

e critically evaluate the physical performance practitioner’s approach to the identified
issue

¢ apply knowledge; as part of your teaching portfolio, demonstrate your knowledge,
understanding and individual teaching approach.

You will need to show that you can:




- identify clear learning objectives for each session.

- choose effective exercises for warm-up, connection to text, scene partner,
blocking and dynamics of the scene.

- breakdown each exercise into clear teachable stages.

- understand the objective of each exercise.

- explain the barriers to learning that may occur for each exercise and possible
solutions.

- relate teaching to physical performance acting methodologies and rehearsal.

- create correctly cited teaching resources for students that are mindful of
different learning styles

- collect a wide variety of text choices to use in a training setting.

- evaluate your teaching and student progress from your teaching assessment,
taking ownership of strengths and areas of improvement, and providing
positively framed guidance for your own improvement.

Component 2: Teaching Practice Sessions:

To team teach with your peers. You will be assessed on a 30-minute section of a
contemporary scene-study class.

To team teach with your peers. You will be assessed on a 30-minute section of a
classical scene-study class.

The student will demonstrate the ability to:

prepare the session effectively in relation to the text.

identify the learning outcomes at the beginning of the session.

plan a clear structure, providing a balance of activities to achieve the learning
outcome (s).

find an appropriate pace for the students present.

check students’ progress and understanding and be able to give helpful corrections
and feedback.

demonstrate required elements effectively to enable student understanding.

extend students’ knowledge and skill by referring to how they might transfer to a
rehearsal or performance setting at appropriate points.

use a range to teaching strategies and methods to cater for different learning needs;
e.g. differentiation, observation, demonstration.

pitch the session at the appropriate level for a first year BA Acting student.

if using a handout/digital link, ensure that the handout is supportive to the learning
objectives and well planned.

use a teaching style that is open, motivating and supportive.

Re-assessment Scheme Weighting %
Teaching Practice/Portfolio: where suitable, a reassessment As per original
teaching or portfolio brief would be designed by the module assessment, capped
leader based on the original assessment brief and the at 40%
skills/practice based competencies covered in the initial

assessment to meet the learning outcomes.

Resource lists now available on TALIS within Moodle

Reading will first and foremost be dictated by the research topic and the proposal.




Core (for whole module)

The books detailed below are reference books that contain voice and text exercises that the
student can research and explore during teaching practice and assessment and for the Text
Portfolio assessment

Berry, C. (1987) The Actor and his Text. London: Virgin Books.

Berry, C. (2001) Text in Action. London: Virgin Books.

Carey, D. C. (2015) The Shakespeare Workbook and Video. London: Methuen Drama.
Hodge, A. (1999) 20th Century Actor Training, 1st edn. London: Routledge.

Kemp, R. (2012) Embodied Acting: What Neuroscience Tells Us About Performance. New
York: Routledge.

Lakoff, G. and Johnson, M. (1999) Philosophy in the Flesh: The Embodied Mind and its
Challenge to Western Thought. New York: Basic Books.

Profeta, K. (2015) Dramaturgy in Motion: At Work on Dance and Movement Performance.
Madison: University of Wisconsin Press.

Rea, K. (2021) The Outstanding Actor: Seven Keys to Success. London: Methuen Drama.
Woodall, E & Rokison Wodall, A. (2025) Shakespeare and Lecoq. Arden

Recommended:
Hagen U, (1991) A Challenge for the Actor: Simon and Shuster

Bartow, A. (2008) The Handbook of Acting Techniques. London: Nick Hern Books.
Benedetti, J. (2008) Stanislavski and the Actor: The Final Acting Lessons, 1935-38. London:
Methuen Drama.

Longwell, S. M. (1987) Sanford Meisner on Acting. London: Vintage Books.

Merlin, B. (2014) The Stanislavsky Toolkit. London: Nick Hern Books.

Moseley, N. (2012) Meisner in Practice: A Guide for Actors, Directors and Teachers.
London: Nick Hern Books.




Module Descriptor: Professional Physical Performance
Coaching, Directing and Intimacy Coordination in the Industry

Module details

Module title Professional Physical Performance Coaching, Directing and
Intimacy Coordination in the Industry.

Module code ICW754

Level 7

Credits 30

ECTS (European Credit 15
Transfer and
Accumulation System):
Framework for
Qualifications of the
European Higher Education
Area recommend that two
UK credits are equivalent to
one ECTS credit)

MA/MFA Teaching & Coaching: MA/MFA Teaching &
Coaching: Physical Performance

Programme

Mandatory or optional Mandatory

Staff teaching the module | Chris Sivertsen

Module hours

Hours Type
126 Practical Classes or Workshops
174 Self-directed study

Total (i.e. 200 for a 20-credit module)

Module aims and curriculum

This module aims to:

¢ facilitate understanding of how bodies, movement and physical performance work
in different size spaces including outdoor performing spaces, large theatres,
intimate performing venues and studios.

o facilitate understanding on how the professional world of physical performance
coaching and directing differs from the educational world of conservatoire training.

e enable students to work within the different settings and demands of different
media and spaces.

e give opportunities to practice implementing intimacy coordination practice in
professional settings.

e give opportunities to practise coaching for camera and motion-capture.

e develop the ability to reimagine and /or create physical exercises.

In this module the student will learn how to approach coaching in a professional context
and learn how to adapt the acquired knowledge so far to teach physical performance
techniques modified to meet the demands of different theatrical spaces and the specific
requirements for camera, stage work and motion-capture, as well as nonverbal
communication in corporate settings.

Students’ continued physical performance development will be covered through
participation in and observation of Camera classes for the students on Performing Arts
courses. Through taught classes in environments with different properties, the student will




learn how to adapt movement explorations to suit the demands of the director’s vision and
the ensemble, and practice teaching each other in these different spaces.

Further sessions will explore the role of the physical performance coach and how this differs
from the physical performance teacher. The importance of adapting intimacy coordination
and practice will be taught through lectures. There will be teaching opportunities to work
with professionals as a physical performance coach on the specific needs for camera,
motion-capture or theatre work. There may be opportunity for online or in person question
and answer sessions with industry experts.

Learning, Teaching and Assessment Strategy

This module will provide students with the opportunity to:

e research and discuss the importance of Intimacy Coordination.

e practically explore the effect of different size performance spaces and physical
choices.

e practically explore movement exercises to help the performer meet the demands of
different performance spaces.

e research and workshop the different requirements for coaching work including, but
not limited to working with set and scenography structures, special effects, intimacy,
‘embodiment’ as a concept within a coaching context, stage combat and in relation
to directors' briefs.

e observe camera and film project work on other courses

e practically explore the effects of Zoom/Teams and other online platforms on clarity
and communication and how to counteract them.

e research and evaluate what it means to be a professional physical performance
coach, director and intimacy coordinator on professional productions and how this
differs from being a teacher in conservatoires.

e Develop a detailed and advanced understanding of how agents for professional
physical performance, coaches, directors and intimacy coordinators operate in the
field.

There may be variations to the above classes and briefs.

Intended Learning Outcomes
By the end of the module, students will be able to:

1 critically analyse the physical demands of various performance spaces,
including traditional and unconventional environments.

2 critically analyse and interpret the varying intimacy requirements across
multiple platforms and settings, considering the ethical and practical
implications in diverse context.

3 investigate and evaluate the specific physical requirements and challenges
associated with camera, motion capture, TV, and online platforms,
demonstrating a comprehensive understanding of the nuances in each
medium.

4 critically evaluate and adapt teaching methodologies to meet the diverse and
evolving requirements of different media, platforms, and professional settings.

5 reflect on current industry practice, assessing the evolving role and impact of
movement teachers within various professional contexts.

6 demonstrate advanced practical skills in safely and effectively adapting
movement exercises for diverse media, including stage, motion-capture, TV,
and Film.

7 demonstrate advanced practical skills in safely and effectively adapting
physical performance exercises for various spaces (e.g. indoor, outdoor, large,
small, etc.)




8 exhibit advanced communication skills, tailoring professional interactions to
suit diverse contexts and needs.

9 provide constructive, detailed, and technical feedback, balancing critical
insight with positivity, tailored to suit specific contexts and developmental
stages of the recipients.

Cognitive, Practical, Transferable Skills and Professional Competencies

Cognitive Skills, Practical, Transferable Skills, and Professional Competencies are
encompassed in the learning outcomes for this module.

Cognitive: 4, 5.
Practical: 6, 7.
Transferable Skills & Professional Competencies: 8, 9.

Assessment Scheme

Type Method Description Percentage
weighting
Formative Students will have multiple opportunities to 0%

complete formative assessment of learning
including verbal feedback in classes and
tutorials, in-class exercises, presentations,
and mock teaching.

Summative Component 1 — 2500 words. 50%
Essay. (LO: 1, 2, 3,4, 5)
Summative Component 2 — 3 x 15-20min 50%
Coaching. sessions (LO: 4,6,7,8,9).
& 1000-word (equiv.)
evaluation.

Assessment Criteria

Component 1: Written Assignment

A critical reflection of the place physical performance has in the current performing arts
industry. It should include an evaluation of physical performance work within the industry
including its effectiveness or otherwise, incorporating movement directing and intimacy
coordination. Identification of the physical difficulties for the actor and troubleshooting
possible solutions. |dentification of successful examples of physical performance practice
and technique and evaluation of the movement work employed.

The student will demonstrate the ability to:

e evaluate current industry practice for coaching in TV, film, motion-capture and
theatre.

e Evaluate the requirements and challenges for actors working in different
professional mediums.

e Critically evaluate examples of successful physical performance practice and
technique in industry settings.

e demonstrate an understanding of the parameters of professional physical
performance coaching and how these differ from those of a teacher in a
conservatoire.

Component 2 Coaching Assessment:




To coach, for a minimum of 3 sessions, a professional actor or group of actors on the
demands of the specific needs for camera, motion-capture or theatre work. Record the initial
and final session and accompany your submission with a written evaluation of the process.

The student will demonstrate the ability to:
o Effectively apply their understanding of the physical requirements and potential of
the brief adapt their coaching strategies appropriately.
e Communicate effectively and professionally consistently.
e Clearly differentiate between teaching and coaching and critically evaluate the
effectiveness of their coaching style.

Re-assessment Scheme Weighting %

Coaching Practice/Written Assignment: where suitable, a | As per original
reassessment teaching or written brief would be designed by the | assessment, capped
module leader based on the original assessment brief and the | at 40%
skills/practice-based competencies covered in the initial
assessment to meet the learning outcomes.

Resource lists now available on TALIS within Moodle

Reading will first and foremost be dictated by the research topic and the proposal.

Core (for whole module)
The books detailed below are reference books that contain voice and text exercises that
the student can research and explore during teaching practice.

Black, A., & Newhauser, T. (2022). Supporting Staged Intimacy: A Practical Guide for
Theatre Creatives, Managers, and Crew, 1st edn. Oxford: Focal Press.

Boal, A. (1985). Theatre of the Oppressed (C. McBride, Trans.). New York: Theatre
Communications Group.

Brook, P. (2008). The Empty Space. London: Penguin Classics.

Carter-Harrison, P., & Edwards, G. (2002). Black Theatre: Ritual Performance in the African
Diaspora. Philadelphia: Temple University Press.

Hanley, B. (Ed.). (2024). The Intimacy Coordinator's Guidebook: Specialties for Stage and
Screen, 1st edn. London: Routledge.

Lush, K. (2023, September 7). Consent & Boundaries (Training Session). Training Notes.
Woking: Safesets.

Mackie-Stephenson, A. (2023). Intimacy Directing for Theatre: Creating a Culture of
Consent in the Classroom and Beyond. London: Routledge.

Pace, C. (2020). Staging Sex: Best Practices, Tools, and Techniques for Theatrical
Intimacy. London: Routledge.

Syed, M. (2011) Bounce: The Myth of Talent and the Power of Practice. London: Fourth
Estate.

Tashkiran, A. (2020). Movement Directors in Contemporary Theatre: Conversations on
Craft (Theatre Makers). London: Methuen Drama.




Module Descriptor: Understanding Qualitative Research in a
Teaching Setting

Module details

Module title Understanding Qualitative Research in a Teaching Setting
Module code ICW725

Level 7

Credits 30

ECTS (European Credit 15
Transfer and
Accumulation System):
Framework for
Quallifications of the
European Higher Education
Area recommend that two
UK credits are equivalent to
one ECTS credit)

Programme MA/MFA Teaching & Coaching: MA/MFA Teaching &
Coaching: Physical Performance

Mandatory or optional Mandatory

Staff teaching the module | Head Tutor of Contextual Practice (Acting)

Module hours

Hours Type

96 Practical Classes or Workshops

104 Self-directed study

200 Total (i.e. 200 for a 20-credit module)

Module aims and curriculum

The module aims to:
e develop through research, confidence and ownership of teaching pedagogy.
e give students a theoretical understanding of the role of qualitative research in an
education setting.
e give students the opportunity to carry out qualitative research to assess the
effectiveness of their teaching strategies and exercises.
e develop critical understanding and analysis on the effectiveness of teaching
pedagogies.
e give opportunity to reflect and develop their teaching style.
The student, through in person and online lectures and teaching sessions, will develop
critical thinking skills and learn how to undertake qualitative research. The subject for their
qualitative research study will be discussed with the Course Leader, and an appropriate
member of the Italia Conti staff will be assigned to the student for guidance and discussion
through regular tutorials.

Learning, Teaching and Assessment Strategy

This module will provide students with the opportunity to:

understand and discuss qualitative research methods in educational settings.
evaluate the effectiveness of qualitative research methods.

undertake qualitative research.

incorporate the results of qualitative teaching into teaching practice.

create and develop their unique teaching style.




e evaluate the observed movement and physical performance classes through the
light of their Research Project Abstract.
There may be variations to the above classes and briefs.

Intended Learning Outcomes
By the end of the module, students will be able to:

1 demonstrate an advanced critical understanding of the principles and
practices of qualitative research in performing arts education.

2 identify, select, and justify the use of appropriate research methodologies in
the context of movement and performance education.

3 critically analyse and discuss the role and significance of qualitative research
within various performing arts educational settings, including movement
classes.

4 comprehensively evaluate the strengths, limitations, and potential impact of
your qualitative research study in the context of movement.

5 critically appraise and effectively integrate qualitative research findings to
enhance teaching methodologies in movement teaching and coaching.

6 effectively organise, prioritise, and manage complex research and teaching
workloads.

7 demonstrate advanced communication skills, effectively engaging with peers
and students in both research and pedagogical contexts.

Cognitive, Practical, Transferable Skills and Professional Competencies

Cognitive Skills, Practical, Transferable Skills, and Professional Competencies are
encompassed in the learning outcomes for this module.

Cognitive: 3, 4.

Practical: 5.

Transferable Skills & Professional Competences: 6, 7.

Assessment Scheme

Type Method Description Percentage
weighting
Formative Students will have multiple opportunities to 0%

complete formative assessment of learning
including verbal feedback in classes and
tutorials, in-class exercises, presentations,
and mock teaching.

Summative Component 1: 100%
Qualitative (LO:1,2,3,4,5,6,
Research Project 7).

Assessment Criteria

Component: Summative Assessment: Research Project

Each student will conduct a research study on an area of physical performance teaching (to

be decided in conjunction with the module leader). The study will assess the effectiveness

of their teaching pedagogy and practice within that area of physical performance teaching.

The student will demonstrate the ability to:

e conduct a qualitative research study, including abstract, introduction, literature review,
methodology, findings, and conclusion; adhere to academic writing conventions and
standards.

o define the research objectives and research question(s) in alignment with the specific
area of voice teaching.

o effectively carry out qualitative research methods such as case studies, one-to-one
interviews, and observations.




e provide a well-structured and coherent research report,
assess the effectiveness of their research study, considering bias, triangulation (or lack
thereof), and the effectiveness of data collection methods.

e evaluate the impact of their study and justify the relevance and significance of the
research in the context of teaching pedagogy and practice.

Re-assessment Scheme Weighting %

Research Study: where suitable, a reassessment written brief or | As per original
viva would be designed by the module leader based on the original | assessment, capped
assessment brief and the skills/practice-based competencies | gt 409,

covered in the initial assessment to meet the learning outcomes.

Resource lists now available on TALIS within Moodle

Reading will first and foremost be dictated by the research topic and the proposal.

Core (for whole module)

Books

Atkins, L., & Wallace, S. (2012). Qualitative Research in Education. London: Sage.
Braun, V. & Clarke, V. (2022). Thematic Analysis: A Practical Guide. London. Sage
Cohen, L., Manion, L., & Morrison, K. (2011). Research Methods in Education, 7th edn.
London: Routledge.

Flick, U. (2023). An Introduction to Qualitative Research (7th edition). London: Sage
King, N., Horrocks, C. & Brooks, J. (2019). Interviews in Qualitative Research. 2nd edition.
London: Sage.

Smith, J.A., Flowers, P. & Larkin, M. (2022). Interpretative Phenomenological Analysis:
Theory, Method and Research. London: Sage.

Journal Articles

Braun, V., Clarke, V. & Hayfield, N. (2022) ‘A starting point for your journey, not a map’:
Nikki Hayfield in conversation with Virginia Braun and Victoria Clarke about thematic
analysis, Qualitative Research in Psychology, 19(2), pp. 424—445. doi:
10.1080/14780887.2019.1670765.

Braun, V. & Clarke, V. (2021) ‘Can | use TA? Should | use TA? Should | not use TA?
Comparing reflexive thematic analysis and other pattern-based qualitative analytic
approaches’, Counselling and Psychotherapy Research, 21, pp. 37-47. doi:
10.1002/capr.12360.

Braun, V. & Clarke, V. (2019) ‘Reflecting on reflexive thematic analysis’, Qualitative
Research in Sport, Exercise and Health, 11(4), pp. 589-597. doi:
10.1080/2159676X.2019.1628806.

Braun, V. & Clarke, V. (2021) ‘To saturate or not to saturate? Questioning data saturation
as a useful concept for thematic analysis and sample-size rationales’, Qualitative
Research in Sport, Exercise and Health, 13(2), pp. 201-216. doi:
10.1080/2159676X.2019.1704846.

Nizza, I.E., Farr, J. & Smith, J.A. (2021) ‘Achieving excellence in interpretative
phenomenological analysis (IPA): Four markers of high quality’, Qualitative Research in
Psychology, 18(3), pp. 369-386. doi: 10.1080/14780887.2020.1854404.

Vasileiou, K., Barnett, J., Thorpe, S. & Young, T. (2018) ‘Characterising and justifying
sample size sufficiency in interview-based studies: systematic analysis of qualitative
health research over a 15-year period’, BMC Medical Research Methodology, 18, article
148. doi: 10.1186/s12874-018-0594-7.

Further Recommended Reading

Punch, K. (2009). Introduction to Research Methods in Education. London: Sage.
Kvale, S., & Brinkmann, S. (2009). Interviews: Learning the Craft of Qualitative Research
Interviewing (2nd edn.). London: Sage.

Thomas, G. (2015). How to Do Your Case Study, 2nd edn. London: Sage.

Lichtman, M. (2013). Qualitative Research in Education. London: Sage.




Module Descriptor: Application of Practice

Module details

Module title Application of Practice
Module code ICW726

Level 7

Credits 30

ECTS (European Credit 15
Transfer and
Accumulation System):
Framework for
Qualifications of the
European Higher Education
Area recommend that two
UK credits are equivalent to
one ECTS credit)

Programme MA/MFA Teaching & Coaching: Physical Performance

Mandatory or optional Mandatory

Staff teaching the module | Chris Sivertsen/Harriet Whitbread

Module hours

Hours Type
20 Practical Classes or Workshops
380 Self-directed study

Total (i.e. 200 for a 20-credit module)

Module aims and curriculum

The module aims to:

e develop students into reflective practicing teachers.

¢ allow students to embody learning in teaching practice.

e develop reflective skills to facilitate improvements in teaching pedagogy and
practice.

o facilitate the opportunity to make professional contacts outside of the MFA through
the teaching practice.

e develop interview technique and communication skills both written and verbal.

Students will arrange teaching and coaching work within the community to further the
application of skills into professional teaching and coaching practice. This will give students
the opportunity to test their skills in the ‘real world’ and navigate group dynamics, different
skill levels and diversity and inclusion. To support the student there will be online and in
person workshops on building resilience as a teacher exploring but not being limited to the
following topics: imposter syndrome; difficult group dynamics; managing feedback; giving
feedback; negotiating and embodying as a teacher equality, diversity and inclusion;
adapting teaching to work within different institutions and to different briefs; maintaining
teacher integrity; managing professionally student mental health that may be triggered by
vocal release exercises; how to find work; how much to charge as a vocal coach; what
makes a good CV; navigating work as a freelancer; interview technique. This may be
supplemented by Question-and-Answer sessions with established practitioners and
industry experts.

Learning, Teaching and Assessment Strategy

This module will provide students with the opportunity to:
e practice teaching in a professional setting.
¢ reflect on pedagogy and their own development as a teacher.
e assimilate teaching feedback into their teaching practice.




e practice interview skKills.

e embody knowledge gained so far.

e create a portfolio that can be used as a reference tool when working as a
professional teacher.

e create Schemes of Work and lesson plans to BA Acting module briefs.

e research BA Voice modules.

There may be variations to the above classes and briefs.

Intended Learning Outcomes
By the end of the module, students will be able to:

1 critically analyse the evolution and contemporary trends in physical
performance training within drama schools, demonstrating a comprehensive
understanding of its trajectory and implications for teaching.

2 design and articulate Schemes of Work that meet professional standards and
effectively address diverse learning objectives within drama school / university
settings.

3 strategically develop lesson plans that are pedagogically sound and adaptable

to varying teaching environments, reflecting an advanced understanding of
effective teaching methods.

4 synthesize acquired knowledge and experiences to evolve as a self-aware and
critically reflective teaching professional, continually assessing and enhancing
personal teaching philosophy and methods.

5 demonstrate advanced teaching proficiency in practical settings, employing
adaptive and inclusive strategies to facilitate effective learning outcomes for a
diverse range of students.

6 communicate effectively (through body language, voice and listening) during
interviews.

7 communicate effectively (through body language, voice and listening) to
create a positive learning environment for students and / or clients.

8 effectively organise and prioritise workload.

Cognitive, Practical, Transferable Skills and Professional Competencies

Cognitive Skills, Practical, Transferable Skills, and Professional Competencies are
encompassed in the learning outcomes for this module.

Cognitive: 4.

Practical: 5.

Transferable Skills & Professional Competencies: 6, 7, 8.

Assessment Scheme

Type Method Description Percentage
weighting
Formative Students will have multiple opportunities to 0%

complete formative assessment of learning
including verbal feedback in classes and
tutorials, in-class exercises, presentations,
and mock teaching.

Summative Component 1: Equivalent to 3000 45%

Teaching Portfolio. words (LO: 1, 2,4, 8)
Summative Component 2: (Cumulative) 40%

Teaching Practice. (LO:2,3,4,5,7)




Summative Component 3: 25mins 15%
Interview. (LO:1, 2, 3,4, 6)

Assessment Criteria

Component 1: Summative Assessment (Teaching Portfolio)
The student will demonstrate the ability to:
e assimilate research, through justifying exercises choices, demonstrating
knowledge of practitioner approaches and identifying barriers to training.
o critically evaluate, voice practitioner’s approaches to the identified issue and how
this might inform their own approach to the identified issue
e application of knowledge; compile a series of exercises that incorporate your
knowledge, understanding and individual teaching approach.
Component 2: Teaching Practice: Organise teaching opportunities in your
community, you will be assessed on two occasions.
The student will demonstrate the ability to:
e identify and articulate the learning outcomes of Physical Performance exercises and
plan a clear structure for teaching sessions.
o effectively demonstrate required elements to enable student understanding and
transfer of skills to rehearsal or performance settings.
e maintain an open, motivating, and supportive teaching style, creating a positive
learning environment.
e manage time effectively, concluding teaching sessions on schedule while ensuring
students are prepared for subsequent activities.
Component 3: Interview
The student will demonstrate the ability to:
e present themselves professionally and appropriately as a candidate interviewing for
a Physical Performance tutor role.
e use appropriate body language, maintain eye contact, and actively listen during the
interview.
e provide clear, concise, and appropriate answers to interview questions,
incorporating specific examples of teaching pedagogy and practice.
e demonstrate an understanding of, and an enthusiasm, passion, and care for
Physical Performance teaching, students, and the integration of skills as part of a
performer training, and into performance.

o effectively articulate various aspects of Physical Performance teaching, including
anatomy, mutuality, intimacy coordination, character creating methodologies, stage
combat and motion capture cinematics as well as show support techniques.

Re-assessment Scheme Weighting %

Summative Assessment: Teaching Portfolio: As per original
Where suitable, a reassessment written/portfolio brief or viva | assessment, capped
would be designed by the module leader based on the original | at 40%

assessment brief and the skills/practice based competencies
covered in the initial assessment to meet the learning outcomes.
Cumulative Practice: Teaching Practice:

Where suitable, a reassessment teaching or written brief would be
designed by the module leader based on the original assessment




brief and the skills/practice based competencies covered in the
initial assessment to meet the learning outcomes.

Summative Assessment: Interview:

Where suitable, a reassessment written/portfolio brief or viva
would be designed by the module leader based on the original
assessment brief and the skills/practice based competencies
covered in the initial assessment to meet the learning outcomes.

Resource lists now available on TALIS within Moodle

Reading will first and foremost be dictated by the research topic and the proposal.

Evans, M. (2010) Movement Training for the Modern Actor. London: Routledge.

Ironhack (2023) Managing Your Finances as a Freelancer. Available at:
https://www.ironhack.com/gb/blog/managing-your-finances-as-a-freelancer (Accessed: 17
September 2024).

Hodge, A. (ed.) (1999) 20th Century Actor Training. 1st edn. London: Routledge.

Hodge, A. (2010). Actor Training. 2nd edn. London: Routledge.



https://www.ironhack.com/gb/blog/managing-your-finances-as-a-freelancer

Module Descriptor: Embodied & Extended Practice

Module details

Module title Embodied & Extended Practice
Module code ICW727

Level 7

Credits 30

ECTS (European Credit 15

Transfer and
Accumulation System):
Framework for
Qualifications of the
European Higher Education
Area recommend that two
UK credits are equivalent to
one ECTS credit)

Programme MFA Teaching & Coaching: Physical Performance

Mandatory or optional Mandatory

Staff teaching the module | Chris Sivertsen/Harriet Whitbread

Module hours

Hours Type

21 Tutorials, seminars and observations
279 Self-directed study and placements
300 Total (i.e. 200 for a 20-credit module)

Module aims and curriculum

The Embodied & Extended Practice module aims to:

develop students into reflective physical performance coaches in varia variety of
different settings.

allow students to embody learning in coaching practice.

embody reflective skills to facilitate improvements in teaching pedagogy and
practice.

facilitate the opportunity to make professional contacts outside of the MFA through
coaching practice.

apply qualitative research skills to ensure continued development and embodiment
as a movement coach with the skills necessary to give effective and audience
orientated presentations.

develop the ability to adapt exercises for the needs of a variety of different clients.

This module which will give the student the MFA award, extends the opportunity to practice
as a movement and physical performance coach, including intimacy coordination and
movement directing. It integrates all the skills the student will have learned on the MA whilst
giving the student the opportunities to practice these skills in three very different coaching
settings.

In this module the student will be able to practice some of the very necessary skills that are
required when working as a professional physical performance coach. The ability to think
on one’s feet and adapt required knowledge to come up with workable solutions for clients
is a key skill for an outstanding coach.




For the MFA qualification, students will undertake three coaching practices. The first with a
professional theatre company, the second with a business client, either a company or
individual clients, and the third providing show support on a 3rd year show. In particular, the
placements will bring into focus the difference between a 3rd year student, a professional
actor and a business client.

The student is expected to be largely autonomous and independent but will have access to
tutorials to support their placements, as well as lectures on how to create a through the
body viva voce presentation and how to adapt acquired knowledge for business clients. The
student is called to reflect and evaluate on their pedagogy and their development as a coach
by implementing qualitative research skills in one of their placements and further be able to
justify the role of the movement coach in areas beyond the teaching role of a movement
teacher in drama schools.

Learning, Teaching and Assessment Strategy

This module will provide students with the opportunity to:

e practice coaching in professional settings both for business and with a theatre
company or Third Year show.
reflect on pedagogy and their own development as a coach.
justify the role of the movement coach in the industry and for business.
practice Presentation skills.
adapt movement and body language exercises for business clients.

There may be variations to the above classes and briefs.

Intended Learning Outcomes
By the end of the module, students will be able to:

1 synthesise acquired knowledge to evolve as a critically reflective physical
performance coaching professional.

2 demonstrate your theory and practical knowledge to spontaneously answer
questions during the presentation.

3 design and adapt advanced movement lesson plans catering to diverse
coaching environments.

4 develop and deliver a comprehensive and engaging presentation that
effectively communicates movement coaching concepts and methodologies.

5 demonstrate advanced coaching proficiency enhancing client performance in
diverse professional settings (business coaching placement).

6 demonstrate advanced coaching proficiency enhancing actor performance in
diverse professional settings (theatrical coaching placement).

7 develop and deliver a comprehensive and engaging presentation that
effectively communicates physical performance coaching concepts and
methodologies.

8 cultivate and maintain dynamic professional networks and relationships within
the physical performance coaching sector.

Cognitive, Practical, Transferable Skills and Professional Competencies

Cognitive Skills, Practical, Transferable Skills, and Professional Competencies are
encompassed in the learning outcomes for this module.

Cognitive: 3, 4.

Practical: 5, 6, 7.

Transferable skills & professional competencies: 8.




Assessment Scheme

Type Method Description Percentage
weighting
Formative Students will have multiple opportunities to 0%

complete formative assessment of learning
including verbal feedback in classes and
tutorials, in-class exercises, presentations,
and mock teaching.

Summative Component 1 Coaching Practice 25%
Teaching Practice (Theatre) (LO: 1, 3,6, 8)

Summative Component 2 Coaching Practice 25%
Teaching Practice (Business) (LO: 1, 3,5, 8)

Summative Component 3 Coaching Practice 25%

Teaching Practice (Third Year Show) (LO: 1, 3,6, 8)

Summative Component 4 Viva Voce 25%
Summative Presentation (LO:1,2,4,7)
Assessment

Assessment Criteria

Embodied & Extended Practice Component: Teaching Practice

On one of the coaching placements, the student will carry out applied qualitative research
to aid pedagogy development and these findings will be presented in the Viva Voce
Assessment (Component 4).

Component 1: Coaching Practice - Coaching within a theatre company or for Third

Year Shows

The student will demonstrate the ability to:
e synthesise session learning outcomes based on actor needs and professional

standards.

design structured, coherent session plans with a clear progression.

balance activities to engage actors and meet session goals.

tailor session pace and content to professional actor skill levels.

ensure actors' comprehensive understanding and application of coaching content.

demonstrate adaptability in responding to individual actor needs in a professional

context.

¢ model coaching techniques effectively for actor comprehension and implementation.
optionally, provide insightful notes during dress rehearsals, aligned with directorial
vision. employ diverse coaching strategies, addressing varied actor learning styles.

e prepare and integrate supportive materials (handouts/digital links) relevant to
learning objectives.

o foster a motivating, supportive coaching environment, promoting actor engagement.
conclude sessions promptly, respecting time constraints.

¢ develop and sustain professional relationships with actors, directors, and production
teams.

Component 2: Coaching Practice — Coaching for business, working with a company
or individual clients
The student will demonstrate the ability to:

e clearly define session learning outcomes relevant to business contexts.




develop well-structured session plans with logical progression towards goals.
balance activities for optimal client learning and outcome achievement.

adjust session pace to suit client learning speeds and comprehension levels.
regularly evaluate and provide constructive feedback on client progress.
demonstrate techniques effectively, linking them to business applications.
implement varied coaching strategies catering to different client learning needs.
ensure supplementary materials are relevant and enhance learning objectives.
maintain an encouraging, supportive coaching style to motivate clients.

adhere to session timings, demonstrating effective time management.

initiate and maintain productive professional relationships with clients and
companies.

The student will be assessed once and will take into account the views of the client(s), and
Company (if appropriate).

Component 3: Coaching Practice — Show support for Third Year Show
If working with the whole cast, the student will demonstrate the ability to:

define session learning outcomes relevant to the entire cast's performance needs.
create structured session plans, focusing on collective skill development.

balance activities to support group dynamics and individual actor growth.

adjust session pace to harmonize with the collective skill level.

offer tailored feedback and adjustments to enhance group performance.

effectively integrate coaching techniques to improve ensemble understanding and
execution.

optionally provide constructive notes during dress rehearsals, aligning with
directorial expectations.

employ diverse coaching strategies to cater to varied learning preferences of the
cast.

ensure all materials (handouts/digital links) align with collective learning goals.
foster a motivating and inclusive environment, encouraging ensemble unity.
adhere to session timings, demonstrating effective time management.

If working with individual students, the student will demonstrate the ability to:

tailor coaching to address individual student needs and performance challenges.
adapt coaching methods and exercises to meet specific student requirements.
align coaching approach with directorial guidance to support student's role in the
show.

assist students in interpreting and applying director's notes to their performance.
employ varied coaching techniques to address the unique learning style of the
student.

adhere to session timings, demonstrating effective time management.

provide specific, constructive feedback to foster individual student growth and
confidence.

The student will be assessed once and will take into account the view of the director.
Component 4: Viva Voce Presentation
The student will demonstrate the ability to:

exhibit professional and engaging body language, maintaining effective eye contact
throughout the presentation.

accurately narrate the developmental journey and progress of clients in your chosen
placement, using storytelling techniques for enhanced clarity.

clearly demonstrate and explain key skills taught, illustrating their practical
application and impact.

articulate a well-reasoned argument for the importance and relevance of movement
coaching in the chosen context (business or theatrical).




e llustrate how applied research and self-reflective practices have informed and
evolved your coaching pedagogy.

e respond to panel questions with depth, showing a comprehensive understanding of
physical performance coaching principles and their practical application.

Re-assessment Scheme Weighting %

Teaching Practice/Viva: where suitable, a reassessment teaching, | As per original
viva or portfolio brief would be designed by the module leader | assessment, capped
based on the original assessment brief and the skills/practice | at 40%

based competencies covered in the initial assessment to meet the
learning outcomes.

Resource lists now available on TALIS within Moodle

Reading and resources for the module:

Core (for whole module)

Books

Atkins, L., & Wallace, S. (2012). Qualitative Research in Education. London: Sage.

Braun, V. & Clarke, V. (2022). Thematic Analysis: A Practical Guide. London. Sage
Cohen, L., Manion, L., & Morrison, K. (2011). Research Methods in Education, 7th edn.
London: Routledge.

Flick, U. (2023). An Introduction to Qualitative Research (7th edition). London: Sage
Kahneman, D) (2012) Thinking Fast and Slow, Penguin

King, N., Horrocks, C. & Brooks, J. (2019). Interviews in Qualitative Research. 2nd edition.
London: Sage.

Punch, K. (2009). Introduction to Research Methods in Education. London: Sage.

Smith, J.A., Flowers, P. & Larkin, M. (2022). Interpretative Phenomenological Analysis:
Theory, Method and Research. London: Sage.

Thomas, G. (2015). How to Do Your Case Study, 2nd edn. London: Sage.

Journal Articles

Braun, V., Clarke, V. & Hayfield, N. (2022)

‘A starting point for your journey, not a map’: Nikki Hayfield in conversation with Virginia
Braun and Victoria Clarke about thematic analysis, Qualitative Research in

Psychology, 19(2), pp. 424—445. doi: 10.1080/14780887.2019.1670765.

Braun, V. & Clarke, V. (2021)

‘Can | use TA? Should | use TA? Should | not use TA? Comparing reflexive thematic
analysis and other pattern-based qualitative analytic approaches’, Counselling and
Psychotherapy Research, 21, pp. 37—47. doi: 10.1002/capr.12360.

Braun, V. & Clarke, V. (2019)

‘Reflecting on reflexive thematic analysis’, Qualitative Research in Sport, Exercise and
Health, 11(4), pp. 589-597. doi: 10.1080/2159676X.2019.1628806.

Braun, V. & Clarke, V. (2021)

‘To saturate or not to saturate? Questioning data saturation as a useful concept for
thematic analysis and sample-size rationales’, Qualitative Research in Sport, Exercise and
Health, 13(2), pp. 201-216. doi: 10.1080/2159676X.2019.1704846.

Nizza, I.E., Farr, J. & Smith, J.A. (2021)

‘Achieving excellence in interpretative phenomenological analysis (IPA): Four markers of
high quality’, Qualitative Research in Psychology, 18(3), pp. 369-386. doi:
10.1080/14780887.2020.1854404.

Vasileiou, K., Barnett, J., Thorpe, S. & Young, T. (2018)

‘Characterising and justifying sample size sufficiency in interview-based studies:
systematic analysis of qualitative health research over a 15-year period’, BMC Medical
Research Methodology, 18, article 148. doi: 10.1186/s12874-018-0594-7.
Recommended

Biesenbach, R. (2018). Unleash the Power of Storytelling: Win Hearts, Change Minds, Get

Results. Chicago: Eastlawn Media.




Bowden, M., (2010) Winning body language: control the conversation, command attention,
and convey the right message without saying a word. New York: McGraw-Hill.Cuddy,
Cuddy, A. (2018) Amy Cuddy — Tips for successful public speaking — Insights for
Entrepreneurs. [YouTube]. Amazon. Available

at: https://www.youtube.com/watch?v=hl9kJuWEulo (Accessed: 9 May
2025).https://truthplane.com/ (Body Language and Business Presentation resources)
Grieve, R. (2019). Stand Up and Be Heard. London: Sage.

Guptata, J. (2020). Business Storytelling from Hype to Hack: How do Stories Work,
Unlock the Software of the Mind. Sutton: Pippa Rann Books & Media.

Rodenburg, P. (2009). Power Presentation: Formal Speech in an Informal World. London:
Penguin.

Simmons, S. (2001). The Story Factor: Inspiration, Influence, and Persuasion Through the
Art of Storytelling. New York: Basic Books.

Vickers, A. and Bavister, S. (2010). Confident Coaching. London: Hodder Education.
Vonnegut, K. (2010). Kurt Vonnegut on the Shapes of Stories. Available

at: https://www.youtube.com/watch?v=0P3c1h8v2ZQ (Accessed: 9 May 2025).



https://truthplane.com/
https://www.youtube.com/watch?v=oP3c1h8v2ZQ
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